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Snapshot of the Results of Phase 1
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Snapshot of the results of Phase 2
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AIM:
To determine the OT-CEs’ skill-set gap.

4

RESEARCH QUESTION:
Is there a gap in the knowledge, skill and attitude of current
OT-CEs and the OT-CE skill-set that has been developed?

[l

METHODOLOGY
Quantitative cross sectional survey design.

Questionnaire was developed and sent to all OT-CEs on the
Wits teaching platform to determine OT-CE skill-set gap.

4

Determine the nature of additional training if required.



Skill —set questionnaire

Curriculum of the BSc OT (Witwatersrand course)

Theoretical curriculum

O
Clinical curriculum

O
Exit level outcomes for the Wits BSc OT course -
Wits Educational philosophy that supports the curriculum o
Wits Educational approach, strategy, models and theories used 5
Principles of Problem Based Learning (PBL) o
How to teach using PBL in the clinical setting o
How students learn 5
Different learning styles o
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EXPERIENCED
OT-CEs n=29

Novice and
advanced
beginners

Competent, proficient or an

INEXPERIENCED
OT-CEs n=24

83 distributed with approved
information sheet

61 returned (74.3% return rate)
53 were analysed




Experienced OT-CEs Inexperienced OT-CEs

n=29 n=24

p value for differences in

frequency between groups

Adequate Adequate
Knowledge Variables Knowledge Knowledge
HPCSA Minimum standards of training of occupational 65.56% 37.5%
0.04*
therapy students (n=19) (n=9)

Clinical curriculum 93.32% 65.21
(n=28) (n=15) 0.00*
Exit level outcomes for the Wits BSc OT course 82.74% 57.08% 0.01*
(n=24) (n=12)
How to teach using PBL in the clinical setting 86.66% 62.49%
(n=26) (n=15) 0.02*

Different learning styles 83.33% 62.49%
(n=25) (n=15) 0.05*
Responsibilities of the following within clinical education:
0, 0,
Student 83.33% 79.16%
(n=25) (n=19) 0.05*
University educators 83.33% 60.85%
(n=25) (n=14) 0.03*
Clinical educators 83.33% 60.85%
(n=25) (n=14) 0.03*
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Experienced OT-CEs Inexperienced OT-CEs
n=29 n=24

p value for differences

in frequency between

groups
Adequate Adequate

Skills Variables Skill Skill
Using PBL in the clinical setting 74.2% 45.83%

(n-22) (n=11) 0.02*
Facilitating students learning 87.1% 58.33%

(n=25) (n=14) 0.11
Assessing and accommodating to students’ learning styles 80.64% 45.83%

(n=23) (n=11) 0.01*
Accommodate different learning styles when teaching 80.64% 37.5%

(n=23) (n=9) 0.00*
Identifying clients for student and obtaining their consent 93.55% 79.17%

(n=27) (n=19) 0.22
Identifying educational opportunities and activities for students’ 93.54% 66.67%
learning (n=27) (n=16) 0.03*
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. . . p value for differences in
Percentage of experienced Percentage of inexperienced OT- frequency between
OT-CEs that responded yes CEs that responded yes roups
[n=29] [n=22] group

Want to teach OTSs so they have good 90.6% 100% 0.25
clinical skills

Professional responsibility 93.8% 91.3% 1.00

Distrust education system and want to 15.6% 13.0% 1.00
ensure students have the right skills

Job expectation but do not really want 43.8% 52.2% 0.58
to

Work in an academic hospital 9.4% 8.7% 1.00
expected part of job

To keep up to date 78.1% 91.3% 0.44

Identify and recruit future staff 31.3% 39.2% 0.77
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So what does all this mean?

 |n terms of the OT-CE skill-set:

— Although experienced OT-CEs rated their own
knowledge and skill higher than the inexperienced
there were some knowledge and skill variables where
a gap was noted (small).

— There was a significant gap in knowledge and skill of
inexperienced OT-CEs.

— OTs learning about clinical education through
experience and over time

e Suggests that training would be beneficial for
both groups but that the nature and contents
should be different.
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Caution about the results

e Respondents perception of their own level of
knowledge and skill.

e Substantial body of knowledge that suggests
that this may not be accurate measurement:
people think they know and can do more than

they actually can (doing—knowing gap).
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Next step !

OT-CE
skill- set
gap.
N
OT-CE training |
-~ ) programme. —N
Adapt \ .

OT-CE training | DEVElOpm_ent of
programme. Macro-curriculum.
Thank you for
your attention!

Run
OT-CE training
programme Development of
and evaluate Micro-curriculum.
impact.

UNIVERSITY OF THE ‘ D)
wwwmr&:&smrwnéir \)

THERAPEUTIC

}() HANNESBURG Sciences



References

Costa D. Clinical Supervision in Occupational Therapy: A Guide for Fieldwork and Practice. 1 ed. Bethesda: American Occupational Therapy, Inc.,
2007b, p.277.

. Wright D. The Ultimate Guide to Competency Assessment in Health Care. Third ed. Minneapolis: Creative Health Care Management, 2005, p.208.

. Weddel K. Competency Based Education and Content Standards. Northern Colorado Literacy Resource Centre, 2006.

. Boyt Schell B. Professional Reasoning in Practice. In: Boyt Schell B, Gillen G, Schaffa M and Cohn E, (eds.). Willard and Spackman's Occupational
Therapy. 12th ed. Philadelphia: Wolters Kluwer Lippincott Williams and Wilkins, 2013, p. 384-94.

. Jones E, Voorhess R and Paulson K. Defining and Assessing Learning: Exploring Competency Based Initiatives. Council of National Post Secondary Co-

operative, 2002.
. Occupational Therapy Australia. Australian Minimum Competency Standards for New Graduate Occupational Therapists (ACSOT) 2010. 2010, p.1-53.

. Harden R and Crosby J. AMEE Guide No 20: The Good Teacher is more than a Lecturer-The Twelve Roles of the Teacher. Medical Teacher. 2000; 22:
334-47.

. Dickerson A. Role Competencies for a Fieldwork Educator. American Journal of Occupational Therapy. 2006; 60: 650-1.
. Buchel T and Edwards F. Characteristics of Effective Clinical Teachers. Family Medicine. 2005; 37: 30-5.
. Michels M, Evans D and Blok GA. What is a Clinical Skill? Searching for order in the chaos through a modified Delphi process Medical Teacher. 2012;

34: e573-e81.

. Barton R, Corban A, Herrli-Warner L, Mc Clain E, Riehle D and Tinner E. Role Strain in Occupational Therapy Fieldwork Educators. Work. 2013; 44:
317-28.

. Marriott J and Galbraith K. Part 3 Instructor, Observer and Provider of Feedback. In: Rose M and Best D, (eds.). Transforming Practice through Clinical
Education, Professional Supervision and Mentoring. Edinburg: Churchill Livingstone Elsivier, 2005, p. 58-67.

. Spencer J. Learning and Teaching in the Clinical Environment. British Medical Journal 2003; 326: 591-4.

. Knight AJ. Differential Effects of Perceived and Objective Knowledge Measures on Perception of Biotechnology. AgBioForum. 2005; 8: 221-7.

. Ziegler B and Montplaisir L. Student Perceived and Determined Knowledge of Biology Concepts in an Upper Level Biology Course. Life Science

Education. 2014; 13: 322-30.

i .
UNIVERSITY OF THE @ ‘ D)
WITWATERSRAND, & \)

JOHANNESBURG Sciences



	PERCEPTIONS OF KNOWLEDGE AND SKILL IN CLINICAL EDUCATION (M110218):�P.A de Witt
	Snapshot of the Results of Phase 1
	Snapshot of the Results of Phase 1
	Snapshot of the Results of Phase 1
	Snapshot of the results of Phase 2
	Slide Number 6
	Skill –set questionnaire
	Slide Number 8
	Slide Number 9
	Slide Number 10
	Slide Number 11
	So what does all this mean?
	Caution about the results
	Next step !
	References

